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Preface

The extent to which the wellbeing of employees in general and teachers in
particular is being researched at local, national and even international level
shows that it is an area of serious interest and concern. The research and
available literature indicates an understanding of the aetiology of teachers’
wellbeing but there appears to be little common practice in relation to effective
interventions aimed at reducing the impact of pressure on teachers. There are
gaps in available research and more data is needed to enable employers,
unions, support agencies and teachers themselves to gain a shared

understanding of the phenomena and how its effects might be mitigated.

This study draws upon work from public and voluntary sector organisations. It
considers available evidence on teachers’ wellbeing; in particular, it concentrates
on three areas, local authority support services, the teaching climate and health
and wellbeing. This study will draw attention to the significance of the health and
wellbeing for teachers in Wales: it will consider the range of support available to
them and its efficacy. The research uses a quantitative and qualitative approach
to studying the phenomenon of wellbeing among teachers in Wales. It will
explore teachers’ views of and concerns about their health and wellbeing,
workload, stress, and support services provided by their local authority
employers (this study has not looked at the wellbeing of teachers within the

independent sector).



1. Introduction

At present there is very little empirical data available on the health and wellbeing
teachers in Wales, the effectiveness of support services and their impact. To
address this deficit Teacher Support Cymru developed a research brief and then
applied to ‘Healthy Minds at Work’ for funding to commission research into the
phenomenon and the provision of support services.

Healthy Minds at Work

Healthy Minds at Work is part-funded by the European Social Fund, under the
EQUAL Community Initiative Programme and administered by the Welsh
European Funding Office (WEFO). The project aims help people experiencing
stress, anxiety and depression to secure or retain employment. In the process it
aims to improve employer awareness of significance of emotional and mental
wellbeing in the workplace. This report is the first of its kind to be conducted
amongst teachers in Wales.

Teacher Support Cymru

Teacher Support Cymru is part of the Teacher Support Network; a UK-wide
network of likeminded charities with the aim of improving the wellbeing and
effectiveness of teachers and lecturers from training to post-retirement. Teacher
Support Cymru was established in 2002, and provides bilingual information,
coaching and counselling services through email and by telephone to teachers in
Wales. The organisation believes that improving the wellbeing of teachers
increases their effectiveness and that this is critical to the quality of education in
Wales. It is the only organisation in Wales carrying out this work. From
experience it is particularly concerned about the emotional and mental health of

teachers and the impact that lack of available support might have on job retention



in the profession. The charity receives support from the Welsh Assembly

Government and raises money from individual voluntary donations.

Aims

The study aims to:

Identify the nature and extent of support services provided for teachers by
local authority employers.

Establish levels of awareness and utilisation of the local support services
by teachers.

Consider services provided by Teacher Support Cymru and any other
agencies; their effectiveness and efficacy.

Consider what support teachers might find in the workplace from
colleagues, and managers.

Discover from teachers what informal and formal support structures they
use and the extent to which they consider them to be effective.

Explore other social networks which teachers may use, such as family and
friends.

Look at the current teaching climate and how teachers experience this (In
this context, the workload and planning, preparation and assessment
(PPA) will be discussed to explore if these areas have made a difference
to teachers).

Assess wellbeing of teachers in Wales by considering factors such as

general health, relaxation time and stress indicators.

Using the above information, the study will to help to identify gaps in formal

support services and suggest opportunities to provide greater informal support.

We hope this study will contribute to a common and better understanding of

teachers’ health and wellbeing in Wales and that it will assist the design of

effective services and in developing appropriate policies and practice.



The structure of the report is as follows:

Chapter 1 — Provides the aims and objectives of the research.
Chapter 2 — Describes the literature and research on teacher’s stress.

Chapter 3 - Outline’s the aim of the Teacher Support Cymru, how it is funded and
it highlights some key issues teachers are faced with.

Chapter 4 - Provides an overview of the research methods used in the study.

Chapter 5 - Explores in general the support services provided by the local
authorities and outlines what services are available. The chapter also explores
teachers’ general perceptions, awareness, use and experience of these support
services.

Chapter 6 — Examines the general teaching climate in Wales and focuses on the
teaching workload and the effectiveness of Planning Preparation and
Assessment (PPA) for teachers in Wales.

Chapter 7 — Explores the general health and wellbeing stress levels of teachers
in Wales.

Chapter 8 — Provides a conclusion and offers some recommendations.



Chapter 2

Literature Review

“When | lose my cool or become cynical or disillusi oned about this generation
and teaching then | will get out of the profession altogether and that is a promise |

have kept to myself.” (Female teacher, Newport).

This chapter provides a brief overview of some of the literature and research
which is available on teacher stress. The chapter also outlines some initiatives
and schemes that are currently being used or developed to tackle stress within

the teaching profession.

Teacher Support Cymru believes that the wellbeing of teachers is being
compromised by high levels of individual and organisational (work-related)
stress. Definitions of ‘stress’ vary. The definition preferred by Teacher Support
Cymru is that used by the Health and Safety Executive (HSE) who define work-
related stress as ‘an adverse reaction to excessive pressures or other demands,
thus covering both physical and psychological reactions and placing the cause
squarely within the workplace’ (HSE 2001).

BUPA, the private health care organisation, states that ‘stress affects virtually
everyone at some time in their life’ on their website’ (2003). BUPA also
highlights the importance of differentiating between temporary stress which will
go away when a situation is resolved, and long-term or chronic stress. According
to BUPA, most people can cope with short periods of stress, and it can often be
relieved by relaxing, taking a walk, chatting through issues with friends, or having
a good night's sleep. They (and others) suggest that chronic (long-term,
continuous) stress is much harder to deal with, and can be psychologically and
emotionally damaging, both for an individual and for friends and family. Teacher

! See BUPA website (2003) and factsheet on stress - http://hcd2.bupa.co.uk/fact_sheets/html/stress.html
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Support Cymru suggests that a high proportion of teachers experience the more

incidious form of long-term stress. Other studies seem to support this view.

A survey conducted in 2006 by the Trade Union Congress? (TUC) claimed that
stress was the biggest problem facing UK workplaces. At the same time, the
Health and Safety Executive reported that stress at work costs society almost
GBP 4 billion a year. When asked to identify the factors that were most likely to
lead to problems with stress at work, three quarters of union Health and Safety
Representatives (76%) stated that excessive workload was to blame. Other

issues frequently cited included:

cuts in staffing levels (57%);
rapid change (53%);

long working hours (34%);
bullying (33%)).

Kyriacou and Sutcliffe (1977) appear to be the first to attempt serious research
into teacher stress as a unique phenomenon. Cooper (1988) researched the
degree of stress experienced by employees in a range of occupations and found
that of all the social welfare occupations studied, teachers experienced the
highest levels. His research concluded that prolonged stress can lead to both
mental and physical ill-health. It is reasonable to assume that this could, in turn,
have an impact on the quality of work and therefore the quality of teaching: a
view held by Teacher Support Cymru because of their day to day engagement
with teachers.

According to Kyriacou & Sutcliffe (1978), stress resulted from teachers'
perceptions of the demands placed upon them; including demands ‘forced on
them’, or those they were having difficulty in meeting. The teachers’ failure to
meet these demands threatened their mental and/or physical wellbeing. Their

research highlighted that the key element was the teachers' perception of threat

2 See http://mww.eurofound.europa.eu/eiro/2006/11/articles/uk0611029i.html
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(either self-imposed or imposed by others). As a result, they suggested that
‘teacher burnout’ was a syndrome resulting from continuing teacher stress and

that this was characterised by physical, emotional and attitudinal exhaustion.

Kyriacou & Sutcliffe (1979) also discovered that high levels of occupational stress
often led to job dissatisfaction, absenteeism and staff turnover in the teaching
profession. As a result, they proposed that the symptoms of teacher stress may
be psychological (anxiety, depression), physiological (headaches, tachycardia,
hypertension, increased blood pressure) and/or behavioural (alcohol
consumption, smoking, sleeping problems). They also found that stress was
most likely to be linked to a lack of career structure and low wages. Thus, for
Kyriacou & Sutcliffe (1979), it was the conditions of work rather than the
experience of teaching that became a factor of stress which would lead to job

dissatisfaction and the intention to leave teaching.

A number of studies identify the main job stressors facing teachers. The majority
of the evidence points to specific factors responsible for high levels of
psychological pressure on teachers, such as workload, conflict, relationships with
colleagues, working environment, insufficient salary, status, and time or resource
difficulties. (Kyriacou and Sutcliffe, 1979; Kyriacou, 1979, 1987; Travers and
Cooper, 1996.)

Travers and Cooper (1997) found that systemic factors were a cause of stress,
however, this depended on the climate of the educational institution. In their
study they found that teachers believed that constant changes and demands of

the national curriculum were among the sources of stress.

Psychologist Matt Jarvis in a paper for the International Stress Management
Foundation exploring the causes of stress among teachers (2002) suggested that
stressors fell into three areas: factors intrinsic to teaching, for example, workload
and indiscipline among pupils; systemic factors such as school culture and
management and; individual self-efficacy, which he termed ‘cognitive

12



vulnerability. Jarvis's work was used as the basis of a pilot project in Scotland
called ‘Creating the Conditions’ which appears to be one of the few documented
interventions designed to address the causes of individual and organisational
stress on teachers (evaluation pending). The project, which was funded by the
Scottish Government, piloted systematic interventions at employer, institution

and individual levels.

An article in ‘The Guardian’ recently painted a similar picture, claiming that on
average around half of teachers in England had considered leaving the
profession because of the stress of working with disrespectful pupils (Moore,
2007). 823 teachers took part in the research carried out by the television
channel ‘Teachers' TV'. More than 60% said they felt stressed as a result of
teaching, even when not in school, and there were many complaints of long
working hours. One in ten told researchers for Teachers' TV that they worked
longer hours than EU rules permit: 60% blamed the amount of paperwork
required. Around half of the teachers questioned claimed that stress was caused
by verbal abuse and 14% said it was due to physical abuse from pupils during
lessons. Teachers claimed that they were inadequately supported by their

headteacher or senior management.

In 2000, the Health and Safety Executive (HSE) found that teachers believed
themselves to be in the most stressful profession in the UK, with 41.5% of
teachers reporting themselves as ‘highly stressed’. In 2003, a study undertaken
by the Schools Advisory Service, the largest independent provider of teacher
absence insurance in the UK, showed that one in three teachers took sick leave

in the previous year as a result of work-related stress.

In March 2001 the former Department for Education and Employment (DfEE)
commissioned Price Waterhouse Coopers (PwC) to undertake a review to
identify the main factors that determine teachers’ and headteachers’ workload.
examined teachers' workload and the nature of the job in more than 100 schools

in England and Wales (see Teacher Workload Study). The research found that

teachers generally work on average 50 to 60 hours a week during term-time. It
13



also stated that teachers suffer a lack of control and ownership over their work.
Many tasks such as photocopying and form-filling could easily be done by other
staff. The research concluded that action to reduce teachers' workload is

urgently needed.

The Wellbeing of Teachers in Scotland Study

A study in July 2004® was commissioned by NHS Health Scotland and Teacher
Support Scotland, with support from the Esmeé Fairbairn Foundation to explore
the health, wellbeing and service provision to teachers in Scotland. The aim of
the report was to highlight that in Scotland there is a need for a comprehensive
and systematic support for teachers. The report found that stress was very high
among the teaching profession in Scotland, 44% of teachers commented that
their job was very or extremely stressful. The main stressors were lack of pupil
discipline and administrative work. Most teachers in the survey perceived their
general health to be very good although, 41% of them were suffering from a
medical condition. These were musculoskeletal disorders (26%), cardiovascular
(18%), mental (12%), respiratory (12%) and neurological disorders (8%).
Moreover, when the teachers were asked about the local authority and the
support services available, the teachers stated that they were inadequate and

98.2% have never used a local authority support service.
Northern Ireland

In 2002 the Northern Ireland Office commissioned Price Waterhouse Coopers to
carry out a study into Teachers’ Health and Wellbeing®. The research was
conducted among 11,787 teachers/principals. In general the teachers reported
that they were in good health, had good diets and exercised regularly. However,
49.7% of teachers indicated that they found their job very or extremely stressful.

Nearly 66% of teachers surveyed stated that job-related stress impacted on their

% For more details about the report
see www.healthscotland.com/uploads/documents/RE045Final0203.pdf

* For more details about the report see www.deni.gov.uk/teachers_health_survey.pdf
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lives outside work to some or to large extent. Of the 11,787 teachers/principals
surveyed the majority indicated that they would find stress-reduction/lifestyle

courses and an annual review of overall health and wellbeing useful to them.
Improving the Wellbeing of Teachers

Teacher Support Network suggests that there is growing concern among
teachers, unions and government about the wellbeing of the teaching force and
that more action is needed to tackle stress in teaching. There seems to be a
number of mainly local initiatives and schemes to address the issue in the UK.

However, there are few recorded examples of evaluated interventions.

Research identified two particular documented interventions. These are ‘The
Wellbeing Programme’, a school-centric intervention originally piloted in Norfolk
and later extended to around 2000 schools in the UK, and the ‘Creating the
Conditions’ project in Scotland (2004).

The Wellbeing Programme® uses the HSE's ‘Management Standards (for the
reduction of workplace stress) as the basis of an ‘organisational self review’. The
programme was developed by Worklife Support Ltd, a social enterprise

established by Teacher Support Network.

‘Creating the Conditions™® another initiative developed by Teacher Support
Scotland, with funding from the Scottish Government. The project was
completed in June 2007 and evaluation will be completed by October 2007. Both
interventions involve taking a holistic view of teachers’ wellbeing by looking at
causal factors. They encompass issues such as management, leadership,

control and personal development, which are factors identified by Cooper et al.

® See www.worklifesupport.info. Worklife Support is a social enterprise that provides various programmes that can benefit
teachers and the community of the school.

® See Finlayson M (2005) Creating The Conditions for Ambitious and Excellent Schools. Teachers Support Scotland
Edinburgh.
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A more generic resource available to employers is the Health and Safety
Executive (HSE’s)’ ‘Management Standards Framework’ (for the reduction of
work-place stress). Like the aforementioned ‘Wellbeing Programme’ this uses an
organisational self-review as the basis for action-planning. The aim is to provide
managers with practical information and advice in how to assess the risks from

work related stress and to benchmark against a set of standards.

Systematic support for teachers in the UK is provided by Teacher Support
Network (formerly the Teachers Benevolent Fund). The service consists of a
telephone helpline and more recently, an online support service providing
information, advice, coaching and counselling. Teacher Support Cymru is the
charity in Wales that provides the same bilingual services for all teachers in

Wales.

As the only agency of its kind in the world it may be helpful to examine the work

of Teacher Support Network and its components in greater detail.

An article written by Mike Finlayson® (2007), Chief Executive of the charity
Teacher Support Scotland stated that “Teacher Support Scotland is committed to
improving the wellbeing of teachers in Scotland. It will do this by engaging with all
those organisations that have an interest in the wellbeing of teachers, creating a
common understanding of the needs of teachers and developing a strategy that
addresses the symptoms and the causes of a lack of wellbeing in the profession”.
This statement appears to encapsulate the findings of studies into teachers’
wellbeing and to suggest practical ways in which efficacious support may be
provided, while at the same time tackling some of the causes identified by
researchers into the subject.

Education in Wales

" For more details on the HSE’s Management Standards please go to www.hse.gov.uk/stress/standard

8 http://www.teacherline.org.uk/files/upload/docs/roving_the wellbeing_of teachers in_Scotland.pdf
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In Wales there were 29,783 full-time equivalent (FTE) teachers employed by the
Local Education Authorities (LEAs) in 2007, an increase of 174 since January
2005. In 2006, there were 224 secondary, 1,555 primary and 43 special schools
in the maintained sector in Wales. The closure or amalgamation of primary
schools has resulted in a slight decline in their number. There are 56 private
schools, this is a smaller proportion of the total number of schools than

elsewhere in the UK.

At a national level, the National Assembly for Wales is responsible for the Welsh
education system, whilst at a local level, the system is administered by 22 Local
Education Authorities. Wales has its own school inspection service, called Estyn,
(this is a Welsh term meaning ‘extension’, ‘expansion’ or ‘reach’). The inspection
framework differs from the one used by Ofsted in England. The Welsh language
is the medium of communication for 30% of teachers and 42% of heads. The
National Curriculum in Wales includes the Welsh language and differs slightly in
comparison to the rest of the UK.

Sickness Absence

According to the Health and Safety Executive factsheet, ‘why tackle work -related
stress,” work-related stress accounts for over a third of all new incidences of ill-
health in the UK. Each case of stress-related ill-health leads to an average of
30.9 working days lost in the year across the UK. Overall a total of 12.8 million
working days were lost to stress, depression and anxiety in 2004/5.

In Wales 2006, 63% of teachers in maintained schools took a period of sickness
absence, in contrast to the 56% of teachers in 2005. This 2005 figure has

decreased from 60% in 2004.

In Wales, there is very little, if any, research being carried out on teachers’ health

and wellbeing. However, the National Assembly for Wales (2005) commissioned

17



NASUWT?® (The National Association of Schoolmasters Union of Women) to
undertake some research on workload, working conditions, and work-life
balance. A survey was conducted and found that pupil behaviour is the main
single source of workload and stress amongst teachers. 63% of teachers cited
pupil behaviour as adversely affecting their workload during the course of the last
12 months. Approximately, 61% of teachers had experienced verbal abuse by a
pupil in the past 12 months. The workload problems experienced by teachers are
largely generated at school level. The need for action to reduce the levels of
paperwork and bureaucracy required by external bodies was identified by three
fifths of teachers in the survey as a means to improving teachers’ work-life
balance. Teachers identified the need for action on inspection and self-

evaluation as a requirement for addressing work-life balance.

Conclusion

Available studies suggest that the phenomenon of comparatively high levels of
stress among teachers is real. Despite quite a lot of evidence to support
assertions made by unions, teachers and in particular Teacher Support Network,

there does not appear to be a common understanding of the phenomenon.

9 NAUSWT (2005) Workload, Working Conditions and Work/Life Balance. http://www.nasuwt.org.uk/shared_asp_files/uploadedfiles/987A309F-3AEC-4432-8BD3-
65DF00ABC5ES_WelshSurveyFlipper.pdf
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Chapter 3

Methodology

This chapter explores the use of qualitative and quantitative research methods to
understand the effectiveness of support systems and the impact of health and

wellbeing among teachers. The research was divided into three phases.

The first phase was a telephone interview with the local authorities; the second
phase was a survey conducted amongst teachers and the third phase was
interviews with teachers. The research adopted both a quantitative and
gualitative approach to explore and examine teachers’ perceptions of health and

wellbeing.

Phase 1: Telephone survey to local authorities.

A semi-structured questionnaire (see appendix A) was designed to establish what
services were available to teachers from the local authorities. A telephone
guestionnaire was favoured over a postal survey to ensure a good response rate.
The telephone interview used a semi-structured questionnaire and was
deliberately kept to two pages to ensure maximum response. A letter was sent
to all 22 Directors of Education informing them of the telephone questionnaire
and asking them for the appropriate contact. The issues to be addressed in the

telephone survey were as follows:

* What support services are offered?

* Who is responsible for these services and what services are provided?
» Is the service provided in-house or externally contracted?

» Can staff self-refer?

* Who are these services targeted at?

All 22 local authorities participated in the research. The data was collected and

analysed using a statistical package called Professional Quest.
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Phase 2: Quantitative Survey of Teachers in Wales.

Bell (1987) suggests that in quantitative research “researchers collect facts and
study the relationship of one set of facts to another. They measure using
scientific techniques that are likely to produce quantified and, if possible,
generalisable conclusions” (1987: p89).

In order to study a representative sample of teachers in Wales the project
focused on selecting a sample that was based on a broad range of factors; an
inner city, rural, regenerative and Welsh speaking area. The local authorities in
Wales serve a diverse social, cultural and economic climate. For the purpose of
this report 4 areas were chosen to show this diversity. Merthyr Tydfil especially,
is one of the most deprived boroughs in the south Wales valleys'®. In Cardiff*
the ethnic population is diverse and accounts for 12% of the population. Over
60% of Gwynedd's'? population speak, read and write Welsh compared with 16%
in the rest of Wales. Powys™ is a large, rural county in mid-Wales with a
population of 125,000, it is the most sparsely-populated county and about 20% of
the population speak Welsh.

The Welsh Assembly Government drew up a random sample of 41 schools in
these four local authority areas. 1,200 bilingual surveys were distributed to the
schools in May 2007 (please see appendix B). A letter had been sent to the
headteacher of each school in the four local authority areas, outlining the nature
of the research and the purpose of the survey. Each teacher was asked to

complete the survey and return it in the pre-paid envelope provided.

The surveys contained a number of sections which explored:

» Local Authority

* Number of years teaching

* Position of teacher

» Support services

* Awareness of support services

10 See http://www.merthyr.gov.uk/Home/Links/Local+Authorities.htm
11 http://www.cardiff.gov.uk/

12 http://mww.gwynedd.gov.uk/

13 http://www.powys.gov.uk/
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Before the surveys were distributed a pilot study was carried out among 50
teachers at a NUT conference in Cardiff. The purpose of this pilot was to
eradicate any misleading or provoking questions. Also, in order to further
distribute the survey amongst teachers, an opportunity arose to attend a union
conference. 50 surveys were also distributed at the UCAC (Undeb Cenedlaethol
Athrawon Cymru — the national Welsh teachers union) conference. In total 312
surveys were returned, this gave a 25% response rate. This represents a very
good response rate considering it was a postal survey. All the data was collected

and analysed using the Professional Quest statistical package.

The Survey — Demographics

The next few chapters will discuss the results in full. Here is just an outline of the
demographics of the respondents.

Gender

The majority of the respondents were female (62%) and the remaining 38% were
male.

Age category

33% were aged between 46-55, 26% were aged between 20-35 and also 26%
were 35-45.

Work pattern

91% were full time.

Sector

65% of teachers taught in local authority secondary schools.
26% of teachers taught in local authority primary schools.

21



Position

51% were teachers

24% were head of year/department
9% were senior teachers

5% were headteachers

5% were assistant headteachers

Phase 3: Qualitative Interviewing

Bell (1987) claims that researchers adopting a qualitative perspective are more
concerned to understand individuals' perceptions of the world and they focus on
insight rather than statistical analysis. The underlying rationale for the research
was to improve understanding of the teaching profession, and in turn teachers’
relationships with the local authorities, support services, the teaching climate and
health and wellbeing. The study focused on exploring qualitative research

methods in order to understand these phenomena.

In this phase of the research, interviews (please see appendix C) were
conducted with teachers from a range of primary and secondary schools in the
Cardiff, the Vale of Glamorgan, Newport, Caerphilly and the Rhondda Cynon Taff
area. Within the research study a broad spectrum of teachers were interviewed.
These ranged from newly qualified teachers to teachers with careers stretching
over 15 years, a head of department and head of year. The aim of the interviews
was to provide rich descriptions and explanations about the impact of health and
wellbeing on teachers’ lives as well understand their awareness of the support
services provided. Qualitative research methodology also allows insight from the
participants’ view of what is being studied, not simply from the researcher’s.
These interviews were designed to be semi-structured, open-ended questions to
allow fluidity and certain topics to be explored as well as sometimes challenge
participants’ contributions. Although the topics raised were similar to the
guestions posed in the survey, the interviews uncovered data and produced a

wider range of data than the survey.
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Seven one-to-one interviews were conducted and each session lasted about one
hour. Prior to the commencement of each interview, the researcher briefly
outlined the interview procedure and a consent form was given to all participants.
All interviews were tape recorded and transcribed and all participants were
guaranteed anonymity and reminded that they could withdraw from the research

at any time.

Carrying out the interviews with the teachers allowed a deeper understanding of
the themes and topics explored. It revealed various patterns and opinions that
emerged from the data that would not appear in a survey. On occasions the
guestions became more focused and directed on those factors which emerged
as interesting, for example some of the teachers talk about a generational
change and disillusionment in teaching. Transcribing the interviews allowed
various themes and patterns to be identified, all of which have been included in

the report.

Conclusion

This chapter has outlined some of the benefits of carrying out both a qualitative
and quantitative approach among teachers and how each method is important.
Collecting data using both these methods has enabled the research to gain a
deeper understanding and perspective on various topics that may not have been
covered by just questionnaires. There is an argument that more research should
be carried out using both types of methodology with regards to teachers, this
would uncover both statistical and empirical data. The empirical research
(interviews with teachers) enhanced further understanding of support services,
health, the teaching climate, workload, and how these perceptions influence the

teaching profession within Wales today.
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Chapter 4

Local Authority Support Services for Teachers in Wa les

“I have been teaching for over ten years and | have no idea about the support
services provided by my LEA. | am aware we have a  local education department
but that is it and the same goes for the whole scho  ol”.
(A secondary school teacher, Rhondda Cynon Taff).

In Wales there is seems to be a great deal of literature pertaining to quality
improvement and strategy for local authorities but much less published
documentation could be found on the effectiveness of services provided by them;
in particular, there seems to be little or no publications on staff support services
and nothing could be found by the researcher on specific strategies/support
services for teachers. Research is therefore clearly needed to explore the
services and to find out exactly what current provisions are in place, for all

employees and not just teachers.

This chapter explores in general the support services provided by the local
authorities and outlines what services are available. The chapter also explores
teachers’ general perceptions, awareness, use and experience of these support
services. Finally, the chapter turns to teachers’ own support networks and
examines what support networks would they access if suffering from physical

and/or mental illnesses.

Wales has a system of unitary local government* which was established in
1996. This created a single tier of 22 authorities providing all local government
services to local communities. The unitary councils in Wales are responsible for
£4 billion of public expenditure — that is over one third of the total Welsh budget.
Local government is also one of the largest employers in Wales with some
150,000 employees. The local authorities play a major part in ensuring

effectiveness and efficiency in various areas including health and education.

14 See http://www.lga.gov.uk/lga/the_lga/Structure2.pdf
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The first part of the research aimed to identify standards of effective practice for
support services provided by the local authorities. An overview of the services
provided by the local authorities was documented and analysed. Desk research

was undertaken to identify more information.

The research shows that all 22 local authorities have undergone a recent
transformation. At present the Corporate Health Standard is a standard of
effective practice that all local authorities in Wales must adhere to.

The Corporate Health Standard is an award scheme operated by the Welsh
Assembly Government to recognise and promote good practice in workplace
health throughout Wales. The scheme was launched in 1996, and has been
implemented by almost all local authorities and hospitals in Wales together with a
number of other private, public and sector organisations. The ‘Standard’ is a
development tool that provides organisations with advice and support to
implement policies and practices designed to promote the health and wellbeing
of their employees. Awards are made at different levels; bronze, silver, gold and

platinum and currently there are 76 award holders in Wales.

There are specific health promotion action areas that are targeted, these are:

» policy development;

* occupational stress;

e smoking;
e exercise;
e nutrition;

e alcohol and substance misuse;
* first aid at work;
» workplace risks;

* men and women'’s health.
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All 22 local authorities were extremely helpful and answered all questions in the
survey; one of the biggest findings from the survey was the impact of the
Corporate Health Standard upon local authorities and the various policies and
developments that will be taking place over the next few years. For example, in
2003, many authorities did not provide a counselling service at all, however at

present all authorities provide one-to-one counselling to combat stress.

Occupational Health and Counselling

There is an increasing emphasis in improving the health and wellbeing of public
sector employees and from the research all 22 authorities provide a confidential
occupational health and counselling service. However, none of the authorities

provide a separate employee assistance programme'® (EAP).

Occupational Health Service (OHS)

Occupational Health services provide advice and support to managers and
employees on a range of issues affecting health in the workplace. This includes
assessment by trained occupational health staff on necessary adjustments to the
workplace to promote wellbeing, safe working practices and a safe environment
at work, to enable staff to remain at work, and to help staff return to work after ill-
health absences, together with advice on staff fitness to work. 64% of the
occupational health services are provided in-house while 36% are provided by an
external organisation. Reducing sickness absence seemed to be one of the key

focuses of occupational health.

15 EAPs are strategic interventions designed to produce organisational benefit - quantifiable outcome measurement - through a systems-lead approach and human asset management.
http://www.eapa.org.uk/
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@ External OHS
@ In House OHS

Counselling Service

Counselling services give employees an opportunity to work in confidence with a
trained counsellor to explore ways of dealing with situations that may be difficult
to cope with. These confidential services are available to help with work or
personal problems. Contact can be made by self-referral, organisational referral
(e.g. line manager, human resources adviser, occupational health service), or
trade union referral. Unlike occupational health services, 55% of counselling

services are outsourced and 45% are in-house.

o External
Counselling

| In House
Counselling

All 22 authorities provide one-to-one counselling, although four authorities also
offer a telephone helpline, which can only be accessed during office hours and
one local authority offers group counselling. The key topics addressed within

these counselling services include stress and anxiety.
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Both occupational health and counselling services are confidential and staff can
self-refer in all local authorities. None of these services are particularly targeted
at teachers and 95% are aimed at all council staff. However, four local authorities
are targeting schools and one local authority is currently visiting schools in their

area to promote the service.

Staff Welfare Officer

Only two local authorities in Wales employ a staff welfare officer for teachers. 20
local authorities did not employ this type of welfare officer, but some of the
authorities stated that the education department has a Link Officer dedicated to

schools.

Wellbeing Policy

A wellbeing policy is a policy, or a series of policies, that informs all staff what is
expected of them and what they can expect of their employer in terms of
wellbeing. The policy can help to raise awareness of the support that is available

to them and should help employees manage stress effectively.

O VYes
m No

It appears that the majority have or will have in place a wellbeing policy and are
engaged with the Corporate Health Standard to some extent although there is no
standardised system in place for each local authority. 59.9% have a wellbeing
policy in place or a very near to completion, 41% do not have a wellbeing policy

in place.
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Wellbeing Strategy

Only 45% have in place wellbeing strategies to improve health and wellbeing in
the workplace (10 out of 22), 55% do not. For example, in some authorities staff
are encouraged to improve and maintain a good level of fithess and are offered
discounted membership rates with private leisure clubs to improve their health

and wellbeing.

O VYes
m No

Published Data and Monitoring of services

No authority was willing to provide data about their occupational health and
counselling services. All reported that no data was made available for public
access. The majority of the authorities stated that they are regularly monitored
through the Corporate Health Standards or by personnel. 90% of the services
were regulated and maintained in-house. This highlights the extent to which
local authorities are being monitored but the lack of data on service uptake
makes it impossible for any conclusions to be made on the efficacy of these

services.

It would appear that overall through the Corporate Health Standard more
emphasis is now being placed on health and wellbeing which in turn has had an

impact on the local authorities in four ways:

* Increased awareness of health and wellbeing in the workplace.
29



* Increased awareness of workplace stress.
» Stress management courses are being set up.

* Wellbeing policies and strategies are being developed.

Despite this, data for this study suggests a lack of awareness by teachers of
what support services are provided by the local authorities. Research also
suggests that there is reticence attached to the idea of seeking support from local

authority employers.

Teachers’ awareness of Support Services

According to local authority figures for 2005/2006, over 50% of jobs in local
government are in education.'® The first part of the survey identified teacher
awareness of the support services provided by the local authority, the support

services were:

» Staff Welfare Officer.

* Teacher Welfare Officer.

* Occupational Health Service.
» Staff Counselling service.

* Telephone support line.

Lack of Awareness

From the questionnaire there seems to be a lack of awareness about the

services for teachers and consequently less use is made of the services.

1. 97% of the teachers questioned had not used any of the services. 89% of
respondents claimed that they did not know enough about the support
services available to them.

16 (see http://www.local.gov.uk/default.asp?sID=1088162663359)
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2. 21% of respondents identified occupational health as a support service
provided by the local authority.

3. 10% were aware that the authority provides a counselling service even
though all local authorities now do so.

4. 3% have used occupational health services.

The survey also asked the respondents if they would use the local authorities’
support services, if suffering from a stress or psychological condition. 52% of the
respondents were ambivalent when it comes to seeking support from their local

authority for a stress- related problem.

Perhaps some of this ambivalence is part of the stigma teachers feel in seeking

help from the local authority.

@ Yes
= No
O Don't know

80% of the respondents did not feel they knew enough about the occupational
health and support services provided by their local authority. Similar evidence
was found by the study carried out by Teacher Support Scotland (2004), where
75% of teachers stated that they were unaware that their local authority provided

an occupational health service.

School, Health and Wellbeing
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Almost all respondents agreed that schools should take an interest and heighten
awareness about health and wellbeing amongst teachers. 48% strongly agreed
and 49% agreed that the school should ‘monitor’ and take an ‘interest’ in
teachers’ health and wellbeing.

O Strongly Agree
m Agree
O Neither Agree nor

Disagree
O Strongly Disagree

An overwhelming majority also agreed that more information, awareness and
support of health and wellbeing should be introduced in schools (49% strongly
agreed and 45% agreed).

O Strongly Agree
B Agree
O Neither Agree nor

Disagree
O Strongly Disagree

These percentages are very high, suggesting a general consensus. This also
highlights that teachers do not feel their health and wellbeing is being addressed

in schools.

From the above information, there seems to be a lack of awareness about the

services provided by the local authorities which has resulted in a very limited use
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of these services. The interviews with teachers confirmed this lack of

awareness:

“I have no idea what support the local authority pr ovides” (A head of year teacher
in the Vale of Glamorgan).

“Even as a NQT I don't feel | know enough about the LEAs (local authorities) and
there is a lack of knowledge at the school (A NQT f  rom Caerphilly).

However, it appears teachers feel that schools should actively support health and

wellbeing, this feeling is perhaps evident in an Ofsted’’ report published in 2005

18,

that ‘promoted emotional health and well-being in schools™ but focused just on

pupils’ health and wellbeing, and neglected to mention teachers’ health and

wellbeing.

Interviewees also expressed concerns about confidentiality and had a lack of
trust for the local authorities. This issue of confidentiality and trust was linked to

concerns about adverse consequences on their position within the school.

“| don’t know if | would trust them and | would be w orried of a comeback, the
history department is very small” ( A female teache r, Caerphilly).

“As teachers we have no idea about the support ser  vices from the LA. If
something were to happen to me | suppose if | wante  d to talk | would not choose
the LA, just because local authorities can be rathe r small at times and then can be
a possibility of the school finding out”. (A female teacher, Rhondda Cynon Taff)

“For most teachers the LA would be their last optio n — because things have got
out of hand. As teachers you don’'t want the SMT to think you can't cope. | think
they would go to the union if something was deemed unfair to do with the
workload then the union would be the first port of call. | have seen staff approach
them but if it was to do with their personal wellbe ing they would not go to either
the LA or Union and would keep to themselves, afrai  d of what might happen” (A
head of department, Newport).

17 OFSTED The official body for inspecting schools http://www.ofsted.gov.uk/
18 (see http://www.ofsted.gov.uk/assets/3954.doc).
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Support Networks for Teachers — who do they turn to ?

The above information discusses the support services provided by local
authorities for teachers and actual teachers’ awareness of these provisions.
The question remains therefore who actually do teachers rely on for support? In
this study the term ‘support networks’ is used to imply family members, friends,
colleagues, health practitioners and professional bodies. The study analysed
whether teachers had any support networks in place.

In the survey, respondents were asked to indicate who they would turn to if
suffering from a physical ailment due to a work-related issue. The same list of
support networks was also given for mental ailments. Respondents were asked
to tick both lists in order to discover any differences as to the support networks

teachers turn to should they be suffering from a mental or physical ailment.

O Partner/Spouse
m Family/Friends

0O Colleagues in your own

school
O Colleagues you know who

work in a different school
B Headteacher
@ Local Authority OHS
mGP
O Local Authority

staff/teacher welfare officer
= Union

m Priest/Minister/Rabbi etc

With regards to a physical ailment many teachers would turn to their
partner/spouse (79%), General Practitioner (GP) (72%) and family/friends (72%)
were the most common support networks that teachers would turn to. 59% of
respondents would also talk to colleagues in their school.

The chart below indicates the various support networks teachers would approach
to discuss stress. It is apparent that more often than not teachers would seek
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support from their partner/spouse (81%). 68% of the respondents would also
turn to family and friends and 60% would go to their GP. 59% would discuss this
within their working environment amongst colleagues. 22% would discuss the

above with their headteachers.

O Partner/Spouse
m Family/Friends
O Colleagues in your own

school
O Colleagues you know who

work in a different school

B Headteacher

@ Local Authority OHS

m GP

O Local Authority staffiteacher
welfare officer

B Union

W Priest/Minister/Rabbi etc

O Counsellor

O Other

The research also indicates that teachers are less likely to turn to their
headteacher if suffering from a physical and mental ailment. When it comes to
physical or mental health, teachers are more likely to confide in their family or
GP.

“I am not sure who | would go to. Certainly not th e head, stress is not on his
agenda. | would probably speak to one of my colle  agues and outside school my
husband or family” (A female teacher, Cardiff).

“As far as my own wellbeing goes, | would be veryr  eluctant to go to the
head regarding any personal issues I tend to talkt o my friends outside school and
I would confide in them about my own health and wel Ibeing. (A head of
department, female teacher Newport).

It would appear that once again health and wellbeing is not something openly
talked about in schools and perhaps this is the reason for not discussing these
areas with the headteacher. The majority of the interviewees would turn to their

colleagues in their school.
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“Outside school | would talk to my mum who is a teac her. | think | would go to the
school; | have an incredibly supportive department who are approachable on a
personal and business level. They often ask me if everything is ok and | feel
supported. If | was experiencing a problem | would go to my colleagues in the
department”. (A female NQT teacher, Caerphilly).

“I would probably go to my colleagues but my first port of call is my partner and
family”. (A female teacher, Rhondda Cynon Taff).

Specific tailored support systems dedicated to teac hers.

The survey asked the participants whether teachers require a variety of tailored
support services. A key aspect is to find out whether teachers are in need of
support and what type of support they would like. There were six support

systems which ranged from:

Confidential independent phone line

Local authority welfare and occupational health service
Advice from GP

An annual review of health and wellbeing

Training workshops

Counselling in the workplace

Teachers were asked to choose from four responses:
* Have tried and was not helpful.
* Have tried and was helpful.
* Have not tried but would be interested in.

* Have not tried and am not interested in.

The results showed that the majority of teachers would be interested in trying
these various services. Only 3% of the respondents had used an independent
counselling service. None of the respondents had used the occupational health
service provided by the local authority. Approximately, 78% of the respondents

would be interested in training workshops such as stress management.
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77% of teachers would be happy to use a confidential phone line, 76% would be
interested in counselling in the workplace and 74% would be happy to have an
annual review of health and wellbeing.

These results show a lack of awareness among teachers of the various support
services, for example 62% would be interested in the local authority occupational
health service. The report shows clearly that teachers are in need of accessing
support and are interested in trying these services. Therefore, more information

needs to be provided within schools to inform teachers.

Conclusion

In Wales, the effectiveness of support systems and the development of effective
practice are areas which warrant further development and research. Although,
the Corporate Health Standard is still in its infancy; support services seem to
have improved in recent years and more emphasis is how being placed on the
health and wellbeing of employees. However, to what extent these services are

promoted to teachers remains unclear.

It would appear that no system exists to address teachers’ health and wellbeing

specifically, and support for teachers is dependent on the employers’ discretion.

Data shows a varied picture across Wales with regard to the information and
awareness of support services offered to teachers. The survey also revealed
that issues of health and wellbeing are not being addressed systematically within

schools (if at all).
In general, there are support services such as counselling and occupational

health that teachers can access, however a stigma about seeking support

remains and there is general ignorance of their existence.

37



From the results it would appear that very little is being done within the local
authorities to promote employee support services in schools, even though
schools represent a potentially ‘high risk’ working environment; consequently
there is a lack of awareness of these services. There appears to have been little
collaborative work between the local authorities to share effective practice and
provide an integrated system which might reduce stress in the teaching

profession.
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Chapter 5
The Teaching Climate

“Despite the workload agreement teachers are faced w ith such a heavy workload it
is ridiculous” (A head of Department teacher, Newpo rt).

The Health and Safety Executive (2000) highlighted that stress in the education
sector is nearly twice the average that in other sectors. There are many factors
contributing to these high levels including: high levels of change, workload, staff
shortages and disruptive pupils. Research has suggested that a number of
stressors are intrinsic to teaching. In the Travers and Cooper (1997) study,

workload and long working hours emerged as particular issues.

The aim of this chapter is to explore the general teaching climate in Wales and
highlight how teachers view their teaching workload and the extent to which
planning, preparation and assessment (PPA) time has made a difference to their
work—life balance. The chapter also discusses stress within teaching and

teachers leaving the profession.

Workload

The workload agreement was established in 2003. Between 2003-2005° new
measures were introduced and the workload agreement states that teachers in

the maintained sector should have:

* A reasonable work-life balance.

* Atimetable that provides for the reasonable allocation of time in support of
their leadership and management responsibilities.

» A 38-hour limit on the amount of cover for absent colleagues they can be

required to do in each academic year, with an intention to reduce this

19 (see ATL http://www.atl.org.uk/atl_en/help/WLB_toolkit/workload_agt.asp .
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requirement continually to the stage where teachers will rarely be required
to cover.
» A guaranteed 10% of their timetabled teaching to be used as preparation,

planning and assessment (PPA) time during the school day.

Despite the impact of the workload agreement, there are still many teachers who
have a very high workload. Part of this problem lies with the continual change
within the education sector, the new local, regional and national developments

and initiatives that are being implemented.

The study carried out by NASUWT?® (2005) claimed that teaching climate and
the constant changes teachers have to face causes stress. This research paints
a similar picture to the NASUWT study, which suggests that workload is a
constant problem for teachers and is linked to administrative duties such as
paperwork. 84% of the respondents in the survey claimed that the teaching

workload has increased over the past 5 years.

oYes
m No
0O Don't know

All of the teachers interviewed claimed that despite the workload agreement their
own workload was very high. Some of the more senior teachers claimed that the

workload increases even further the higher up the profession they go.

For example, a headteacher from a school in Merthyr Tydfil claims “the workload

is so high and my paperwork is unbelievable”. A head of year in a school in

20 The National Association of Schoolmasters Union of Women Teachers
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Gwynedd stated that “paperwork and marking makes the workload impossible at

times”.

All of the teachers claimed administrative work was significantly high. Five of
the teachers in both primary and secondary schools highlighted that often they
work during the evening and weekends to clear their workload and administrative

duties.

“The workload has definitely increased despite the workload agreement being
introduced. | also feel admin and paperwork hasin  creased so much. As a PE
teacher if | am organising a trip the risk assessme  nts and form filling is ridiculous.
Also, report writing, detention... the list is endles s”. (A female teacher, Cardiff).

“The amount of paperwork that has increased is trem endous over the last ten
years and the workload agreement has done something to address it but at my
level at Head of Department | am responsible for ma  rking, getting the exam papers
to the examiner, the orders are huge”. (A female he  ad of department, Newport).

“I think the workload has increased and there is so much pressure put on you as a
teacher with the admin duties. As a teacher yourd ay just does not finish when
the bell goes, | work a lot in the evenings, from m  arking to writing reports and
doing my admin. Although, | have been teaching for ten years this does not
decrease the amount of paperwork you do”. (Afema le teacher, Rhondda Cynon

Taff)

Planning, Preparation and Assessment (PPA)

“The new teachers don’t know they are born by havin g PPA".
(A female teacher, Cardiff).

The research also focused on the role of Planning, Preparation and Assessment
(PPA) time and explored to what extent this has made a difference to teachers
work-life balance. Planning, Preparation and Assessment (PPA) was introduced
in 2005. In theory all teachers are allocated a minimum of 10% of their
timetabled teaching commitments as guaranteed professional time for planning,

preparation and assessment activities.
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mYes
m No
0O Don't know

Over half of the respondents believed that PPA time has made a difference.
However, nearly 40% of the respondents claimed that PPA time has not made a
difference. The interviews portrayed a similar picture. All the teachers
interviewed believed PPA was a good thing but it is different for each school and
for each teacher. More senior teachers claimed that PPA does not exist for
them. Teachers who had been in the profession for between one and three
years thought PPA was a positive development. Two of the teachers who had
been teaching for over 10 years claimed that they had less than 10% of PPA
time. Some schools encourage their staff to actively take their PPA time while
other schools leave it to the teachers’ discretion. One participant made an
interesting comment and compared the education system in Wales with the

system in Europe, where teachers get a whole day to prepare for lessons.

“PPA is a good thing but the higher you go PPA tend s to get missed. My wife is a
teacher and she gets less than 10%. It all depends  on the school and your
teaching role. The new teachers get a lot of PPAt ime”. (A male head of year
teacher, Vale of Glamorgan).

“In theory yes but the higher you work your way up the teaching ladder the less

likely PPA is on the agenda. New staff are aware o f PPA and take this. It is good
but it is not for covering lessons. | think we nee d to look at other models like in

France where they have a PPA day and they spend fou r days at schools and one
day away from the school to do their PPA. Having PPA is the step in the right
direction at the moment”. (A head of Department, f  emale teacher, Newport).

Increase of stress in the teaching profession and t eachers who have

considered leaving.
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Literature reviewed in Chapter One suggests that stress is a rather difficult topic
to address within the teaching profession because teachers may be reluctant to
admit they are feeling stressed by work: this admission may be seen as a sign of
weakness. Consequently, the senior management team, other teachers and
indeed the culture of the school may inhibit openly discussing stress. The survey
wanted to tackle areas of stress but to address it in a subtle way. For example,
the questionnaire asked teachers whether teaching in Wales had become more

or less stressful than it was five years ago.

@ More stress
B Less stress

O Stayed the same

As is evident from the above chart, 80% of teachers stated that being a teacher

has involved more stress during the past five years.

Stress can also be linked to teacher recruitment and retention, with many
teachers choosing to leave the profession due to stress. In 2001, a survey was
carried out by the Centre for Education and Employment?* on teachers leaving
the profession stated that 36,483 teachers had resigned from full-time permanent
contracts in maintained primary and secondary schools across England and
Wales. This is over 10% of the total. Among secondary teachers, the most

frequently given reasons for leaving were workload (57.8%), pupil behaviour

Zhttp://www.teachers.org.uk/resources/pdffteachers_leaving.pdf?PHPSESSID=02157b8735e90b578377e356cdd53188&
bcsi_scan_DB
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(45.1%) and stress (21.6%). Their study suggested that various policies on
teacher recruitment must be balanced by the various policies on job retention.
This study also highlights that teachers’ opinions are crucial and their concerns
must be taken seriously, it also indicates four areas which need to be addressed

within the profession: workload, salary, pupil behaviour and change.

According the BBC news website?? (2002), under the heading ‘most Welsh
teachers 'considered quitting’; NASUWT Cymru conducted the biggest survey of
teachers in Wales. The website highlighted the study and found more than 80%
of teachers had considered leaving their jobs because of the daily pressures they
faced. Discipline problems and poor pupil behaviour were the cause of wanting to
leave the profession. The article also stated that 87.2% of the teachers

surveyed, suffered stress.

Equally, respondents to this report’s survey were also asked if they had ever
considered leaving the profession because of stress or ill-health.

The respondents were found to be evenly split amongst those who had
considered leaving the teaching profession and those who had not, with 39%
saying that they had considered leaving and 35% that they had not, this left 23%

occasionally wanting to leave.

@ Occasionally
m No
OYes

0O Don't know

2 BBC News, (2002). Most Welsh teachers 'considered quitting’. http://news.bbc.co.uk/1/hi/wales/1947859.stm
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The survey also questioned those who had indicated that they wanted to leave
the profession and asked ‘were they looking for jobs outside teaching? 36% of
the respondents said ‘no’ while 27% said ‘occasionally’. Only 17% said ‘yes’.
This raises a question regarding whether teachers are actively looking for work
outside the profession or whether they have considered leaving but would not

actively do anything about it.

@ Occasionally
m No

OYes

0O Don't know

The interviews clarified the issue about teachers leaving the profession. The
interviews highlighted that teachers often consider leaving the profession but in

actual fact never would. As one teacher states:

“Yes | think about it everyday but | would not do a nything about it because | love
teaching. Itis only when | become disillusioned t hen | will leave” (A head of
Department, female teacher, Newport).

Many of the teachers indicated that if a teacher were to leave the profession it
would be due to illness, disciplinary or retirement. One teacher talked about two
members of staff retiring on the grounds of ill-health due to stress but
emphasised how these cases are infrequent. From the interviews it would
appear that many teachers often consider leaving and may occasionally look for

work outside but the reality of leaving is very rare.

Disillusionment with teaching
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Some of the teachers discussed other colleagues in their school who they felt

had become disillusioned with teaching, one teacher had direct experience of

this. Some of the teachers interviewed felt that some of the older teachers (in

their 50’s and 60’s) lacked enthusiasm and passion for the job thus have become

cynical about teaching. Here are some of the thoughts from the participants:

“l think in my experience of teachers that | have ¢ =~ ome across, when
disillusionment sets in then it is time to get out. | even encouraged two of my
staff when [ first came to the school to take early retirement because they were
suffering from ill-health because they had had enou gh of teaching. They were
both suffering from a medical illness and were on | ong-term sick due to the fact
that they had been pushed too far in teaching”. (A female head of department
teacher, Newport).

“I met a teacher today actually who said that it is somebody else’s turn now and |

thought she seemed disillusioned with her job. | f eel that her teaching time is up

now. | don't feel disillusioned and | hope | don’t become like that”. (A secondary
school teacher, Cardiff).

“I| feel for me that | am at the point in my teachin g career to work my way up and |
am not at that age where | feel disillusioned. 1a  m still at the point of my teaching
career where | am still in touch with the kids”. (A male head of year, Vale of
Glamorgan).

The Love of Teaching

“I would not change my job for the world. | do lov e teaching” (A female
secondary school teacher, Rhondda Cynon Taff).

Despite perceived stress, workload, disillusionment and many comments about

leaving the profession, interviews showed that teachers do enjoy teaching. They

used words such as ‘making a difference’, a ‘real buzz’, ‘passionate’, ‘love’,
‘enjoy’ to describe teaching. For these teachers it is the development and
progress of the future generation that is an essential component of why they

remain within the teaching profession.

“In all honesty | would like to think | was making a difference to the next
generation. | think a good teacher can make a diff ~ erence and set people up to
start their adult life” (A secondary school female teacher from Newport)
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“I love the children and they make me laugh. They are so innocent and they come
out with stuff which is hilarious on a Monday morni ng. Seeing their development
is lovely and you know you have some sort of impact on that. In general |
absolutely love it”. (A Welsh speaking primary scho ol teacher, Cardiff)

“The best part is teaching the kids and seeing the ~ m progress and the end
product. Itis just great, standing up in front of them and teaching them
something which | feel passionate about and they ne  ed to do their maths to get
through and the response you get off them is great and it gives you a buzz”. (A
head of year male teacher in a secondary school in the Vale of Glamorgan).

Conclusion

Both the survey and the interviews have focused on the current teaching climate
in Wales. The data has suggested during the past few years there has been an
increase in teachers stress and some of these indicators are linked with the
teaching workload. Despite the workload agreement teachers believe that they
are still faced with a heavy and unmanageable workload. PPA time has made a
small contribution but this might depend on what stage teachers are at in their
teaching career and varies from school to school. Stress causes a number of
damaging effects and teachers leaving the profession are possibly one of the
highest risks to the teaching profession but also to the school as well as to
teachers themselves. This is an area that seems to need attention. From the
study it would appear that teachers sometimes talk about leaving the profession
but would not actually leave. The thoughts of wanting to leave appear to be

outweighed by the love of teaching.
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Chapter 6

Health and Wellbeing among Teachers in Wales

“Improving the wellbeing of teachers is an imperati ve not an option.
Understanding, vision and leadership are needed but most of all there has to be a
paradigm shift in attitudes if we are to avoid a cr  isis in teaching and in education”.

(Mike Finlayson, 2006, Chief Executive of Teacher S  upport Scotland).

Notions of wellbeing are an area of concern within health, government, the
workforce and education. There are various strategies and policies being
implemented to improve people’s health and wellbeing but these may not be well

informed.

This chapter tries to uncover how health and wellbeing impacts teachers. Factors
such as general health and relaxation time, stress indicators and the stresses of
teaching will be included. The chapter also highlights the extent to which
teachers view their own emotional wellbeing and the impact of their wellbeing on

colleagues, pupils, family, themselves and others.

General Health and medical conditions

The survey asked teachers to rate in general, their perception of their health as
either: excellent, very good, good, fair or poor. 39% was good, 34% of teachers
stated that their health was very good, 13% was excellent and 6% was poor.
There were no gender differences noted in the general health of the teachers.
Moreover, no significant differences were found in the perception of general
health across the regenerative, rural, Welsh speaking or inner city areas.

The respondents were also asked if they suffered from a particular health

condition and 60% said ‘no’ and 40% said ‘yes’.
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Kyriacou and Sutcliffe (1979), found that stress among teachers may be defined
in three ways. For them, teacher stress may be psychological (anxiety,
depression), physiological (headaches, tachycardia, hypertension, increased
blood pressure) and/or behavioural (alcohol consumption, smoking, lifestyle,
sleeping problems). The work of Kyriacou and Sutcliffe (1979), helped
categorise a number of conditions that may be experienced by teachers. In the
survey a list of 13 conditions ranging from physiological, behavioural and
psychological were included. The respondents were asked to tick as many as
they wished from the list. The survey kept these conditions to a minimum in

order to obtain a general result of the types of conditions teachers are suffering.
The most common conditions reported by teachers were:

* Physiological disorders 47% (headaches, muscle tension, stomach or
bowel, allergies).

* 27% were suffering from a psychological condition (depression, anxiety
and panic attacks).

* While 26% was suffering from a behavioural condition (insomnia and

irritability).
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Many of the findings in the literature on occupational health, report
musculoskeletal disorders as being high among the workforce. For example, the
HSE? (2007) reports that musculoskeletal disorders are the most common
illnesses in the UK and affects 1 million people a year. In the Scottish study (the
Teachers Health and Wellbeing Study, Scotland 2004) one of the most common
conditions reported by teachers were musculoskeletal disorders, (25.6%)

including muscle pain and back problems.

The survey asked the respondents if the above conditions have been caused by
their home life, work life or both home and work, 33% of the respondents stated

that the cause was their work life.

Headteacher Awareness

The survey asked if headteachers were aware of their teachers’ conditions and
many replied that their headteachers were not aware - 83%. This raises a

guestion about why they staff would not report their medical condition to their

23 www.hse.gov.uk/msd/index.htm)
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headteacher. Generally, headteachers are perceived as not taking into

account the health and wellbeing of teachers.

O VYes
m No

Three particularly notable findings were discovered when examining the general

health and medical conditions of teachers.

The first finding indicates that on the whole, teachers describe their general
health as ‘good’ yet many of them suffer from various conditions as a result of
their job. Only 6% of the teachers reported that their health was poor. The
second finding is a lack of recognition that these various psychological,
physiological and behaviour disorders can and will lead to poor health within the
teaching profession. There appears to be a difference between teachers’
perceived health and actual health. For example, many teachers perceive their
health to be good but yet their actual health in terms of depression, anxiety,
headaches or stomach and bowel is at risk. Thirdly and finally, there seems to
be reluctance of teachers to admit to their headteacher that they are suffering
from a medical condition. This may form part of the stigma attached to teachers
admitting that they are stressed and especially if they are ill, due to stress.

However no general conclusions can be made from the survey’s results. In the
interviews some of the participants talked about their direct experience of
teachers suffering from a variety of illnesses and these were mostly stress

related.
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Direct experience of health among teachers .

“The types of illnesses we get are related to stres s like panic attacks, anxiety and
depression, a whole range. llinesses such as cancer are among three of our staff

including the headmaster. One teacher has been off ill on stress since October
and another teacher has had a bout of shingles for the third time. Plus a year 8
teacher is off on long term sick with depression. This teacher is off 50% of the

year” (A head of department, female teacher, Newpor t).

| am covering a teacher who is off work ill with st ress. | don’'t know much about it
because it is all “hush hush”. When | have asked a  bout the teacher who has been
off work for months, my colleagues say that they ar e not at liberty to say. One

teacher said | don’t want to talk about it in case | got to court by saying
something. There is a fear that things will escala  te. (A female teacher,
Caerphilly).
“Stress | think in schools should not be treated li ghtly but should not be
something which cannot be ignored and most of the t ime when a member of staff

is off sick it is not talked about. | think school s are frightened to lose staff or that
teachers are suffering in the school. It is someth ing which gets hidden at times”
(A female teacher, secondary school in Cardiff).

From these comments it would appear that teachers’ general heath is linked to
stress related conditions. Also, stress is not something which is openly talked
about and has been described as something which is hidden. It would appear
that part of this problem lies with a lack of communication and consultation about
stress in the teaching profession and a culture of denial within the school and
among the senior management team in addressing the problem. This is perhaps
the reason why so many teachers are reluctant to talk to their headteacher about
their medical conditions.

Relaxation Time among Teachers

Taking time to relax is one of the key elements of the HSE'’s advice on dealing
with stress. The survey asked teachers whether they relax after a day’s work.
50% of teachers stated that they occasionally unwind, 28% stated yes and 16%
said no. Teachers were asked to indicate how they unwind after work and to
choose as many categories as they wished. These ranged from exercise,
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spending time with the family, shopping, going to the cinema to having a glass of

wine.

1133 How do you
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From the results reading a book/newspaper (60%) was the highest followed by
spending time with the family (56%), watching television (54%), exercising (51%)
and having a glass of wine (50%). There were no differences to be reported
between male and females or the primary and secondary sector. The survey
does indicate that job-related stress impacts on their lives outside work to some
or to large extent due to the fact that the majority of teachers occasionally unwind

after school.

Teacher wellbeing within schools and among school m anagement._

Having discussed teacher’s health, the survey approached the topic of teacher
wellbeing and asked the respondents a series of statements regarding teachers’
health and wellbeing among the school management team and within schools.
49% strongly agree and 42% agree that more information and awareness of

health and wellbeing should be introduced in schools. While, 48% strongly agree
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and 45% agree that the school management should take an interest in teachers

health and wellbeing.

In the interviews, some teachers claimed that teachers’ health and wellbeing was
something that they had not considered. This issue shows a lack of recognition
and awareness of the importance of health and wellbeing among teachers in

schools and part of this problem lies with the schools itself.

“Overall, | would have to say that on a scale of pr iorities and wellbeing this would
be very low in the school and it is not something t hat is high on the agenda. Yes,
they should see it as a priority” (A male head ofy  ear, Vale of Glamorgan).

“I have not really thought about my wellbeing befor e and now you have mentioned
it, it doesn’t really get taken into account at my school. That's sad | have never
thought about it. Thinking about it the school sh ould put teacher wellbeing really
as a priority because without the teachers there ca  n be no teaching” (A female
teacher, Rhondda Cynon Taff).

“Teacher wellbeing (laughs) what is that? No, iti s not something that the school

addresses at all. If you are sick for more thantw  ice then a black mark is against

you. The schools should look after and monitor tea cher’s health and wellbeing

because as | said earlier this is not something tha  tis going to go away” (A part-
time teacher, Cardiff).

From the above quotes wellbeing is clearly not on the school agenda. What is
even more surprising is that the teachers’ failure to recognise their own wellbeing
and how important this is. The interviews suggest that health and wellbeing
should become a school concern. As one interviewee states the problem of
stress is not going to disappear. Part of the problem lies within the school culture
and there needs to be more openness and challenges to change the school
culture. Health and wellbeing should become part of the school ethos. On the
whole, schools need to take a proactive approach to tackle health and wellbeing

in the profession.

Satisfaction and Stress within the workplace.
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The Health and Safety Executive suggest that job satisfaction can play a vital
role in the workplace in reducing stress and improving productivity. The
guestionnaire asked the teachers to state how satisfied they were with their job
on a 5-point scale. The scale went from very dissatisfied to very satisfied. Just
under half (43%) of the respondents claimed that they were neither satisfied nor
dissatisfied with their job. While (28%) said they were satisfied and (3%) were
very satisfied. From the results more research will need to uncover why teachers

feel neither satisfied nor dissatisfied with their job.

However, when asked how stressful their job is and how often the teachers feel
stressed in their role, the results proved very interesting. 41% of the participants
claim that their job is moderately stressful and 39% describe it as very stressful.
When asked how often teachers feel stressed because of their job, (37%) said

once a week and (32%) said every day.

Stressors in teaching and the impact this has on pu pils, and colleagues. _

A wide range of studies exist in the relevant literature identifying the main job
stressors facing teachers. The majority of the evidence points to specific factors:
pupil behaviour, heavy workload, relationships with colleagues/poor working
environment, insufficient salary, and administrative duties (Kyriacou & Sutcliffe,
1979; Kyriacou, 1987; Travers & Cooper, 1996;). Moreover, recent research
carried out by the National Union of Teachers®® (NUT 2006) found that high
levels of stress among teachers was due to pupil discipline, the workload,
management bullying and school inspections. These findings recur consistently
in various other pieces of research. The final section of this study outlines the
various stress indicators experienced by teachers. This chapter will also
highlight the impact of their wellbeing on colleagues, pupils, their family, and

themselves.

24 For more details see http://www.teachers.org.uk/resources/word/tacklingteacherstress.doc)
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In order to tackle the various stressors within teaching the study decided to use
the NUT’s teacher stress checklist. This is used as part of their stress audit to
discover work-related stress. The checklist is ranked on a scale of one to five
(strongly agree to strongly disagree) and a list of statements related to work-
related stress such as job too demanding, no support in the job, long working
hours and poor management. The study used some of these from the list as a
guide only and added from the literature the recurring factors identified as

stressors such as administrative work and disruptive pupil behaviour.

Teachers were asked to tick as many from the list which caused them unwanted
stress in their job. There were 20 categories to choose from. The survey also
asked the respondents to name the biggest cause of stress in their job from the

various categories.
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From the table above six stressors were most frequently cited by respondents as
representing unwanted stress within their working lives. The highest stressor
was pupil behaviour (73%). There were 6 main stressors that caused unwanted
stress for teachers, these were:

Disruptive Pupil Behaviour (73%)
Too much Administrative Work (61%)
Increased Workload (45%)
Poor Management (44%)
Long hours (44%)

School Inspections (38%)
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Disruptive Pupil Behaviour

The number-one source of stress identified by teachers in the study was
disruptive pupil behaviour: other studies come to the same conclusion. There
was no association between primary and secondary school or the number of
years of teaching experience, they all cited pupil behaviour as an unwanted
source of stress. This was also cited as the main cause of stress from the above
categories. Over 90% of the respondents claimed that pupil behaviour was the
highest category from the above list. In 2006% an article published in the issue
of Managing Schools Today stated that pupil behaviour increases teachers
stress levels. The article includes research carried out by Teacher Support
Network (2006) which showed that 84% of respondents had been verbally
abused in or out of school by pupils and 63% had considered quitting because of
pupil aggression and unruliness. The majority of the calls from Teacher Support
Network that concern pupil behaviour reported feeling ‘worn down’ by low-level
back-chat and disruption, this in turn which affects them over time. The NASUWT
(2005) study about teachers’ experiences of workload, working conditions and
work/life balance also reported pupil behaviour as very high (63%).

The interviews also reflected upon pupil behaviour. Here are some of the

thoughts from the teachers:

“Pupil disruptive behaviour is a huge issue for the teaching profession and in a
school where we have very street-wise children on o ccasions we have chairs
being thrown and items being thrown, staff are assa ulted. We very regularly get
abused. However these are isolated cases which I m  ust highlight” (A head of
department, female teacher, inner city school, Newp  ort).

“Disruptive pupil behaviours are and can be a major thing. | had a class last year
who were very poor and hugely disruptive and | hadn 't had a class like that in
years. | felt as though | had just started teachin g again and | have never had a

class like it. This was a stressful situation” (A male head of year teacher, Vale of

Glamorgan).

“Disruptive pupil behaviour is very high and | get through it by saying it is only
one hour out of my life”. (A female teacher, Cardif ).

25 http://www.teachingtimes.co.uk/index.php?option=com_content&task=view&id=124&Itemid=56
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From the interviews it would seem that pupil behaviour is an area of serious
concern. The day-to-day classroom interactions become a source of stress that
teachers are most concerned about. Daily interaction with pupils, including pupil
behaviour problems which may occur while the teacher is completing various
administrative tasks, as well as coping with the individual demands of pupils, are

high stressors.

Disruptive Pupil Behaviour and Generational Change

An analysis of the interview transcriptions proved interesting; a constant theme
emerged when discussing pupil behaviour. This theme was the idea of
generational change. The teachers were asked about the possible reasons
behind the increase in pupil disruption. Some suggestions highlighted an

increase in technology, home environment and the culture they live in.

“Pupil disruptive has a lot to do with the culture, they are a generation of people
who have not been taught how to behave and learn in a quiet environment,
everything is fast paced expressed with high emotio ns. | am at the level of

teaching where | can understand this generation and want to understand why they
find disrupting my class sometimes to be humorous” (A head of department,
female teacher, Newport).

“The perceptions of teachers have changed and they no longer have the respect

they once had. | don't think we are up there aswe  once were, we are not valued

as highly and | am not saying that we are not value  d at all but not as much as we

used to be and the same goes | think for the police force. | think we are seenin

the same way particularly by a generation who have an effect on their children and
the respect is not there” (A male head of year teac  her, Vale of Glamorgan).

“Pupil disruption is about a generation that lacks respect today. This boils down
to their home environment. We live in a fast paced society with computers, Ipods
and everything changes quickly and this is what hap pens in teaching and the
generation of kids are also changing” ( Afemale te  acher from the Rhondda Cynon

Taff).
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Administrative work and increased workload

The second and third individual stressors cited most frequently were the volume
of administrative paperwork and the increased workload.  As already discussed
in this study (see NASUWT, 2005) these play an important contributory factor to
teachers’ stress. Despite various ongoing developments to reduce the workload,
excessive bureaucracy and working time, these issues continue to remain

pertinent to the stressors teachers face in Wales at present.

Poor Management and Leadership

School management and leadership was reported as a major stressor by 44% of
the participants. The survey also asked the respondents whether they felt their
skills and efforts were appreciated by senior management team and 29% stated
rarely. The stressor of poor management was also raised in the interviews and
the participants felt there was a lack of communication and distance in perception
between senior management and ordinary members of staff. They also felt at
times a lack of support. From the survey it would appear that senior
management teams need to adopt a considered approach to the management of
staff stress and provide a support system which teachers feel comfortable to go

to seek help if need be.

Mental and Physical Wellbeing

Literature suggests that the consequences of excessive stress on teachers are
serious and wide-ranging, and can impact upon their mental and physical
wellbeing. The above research has shown that the main sources of the current
high levels of teacher stress can be categorised in six different ways and are all
stress indicators teachers are faced with. The questionnaire also asked the
respondents to comment to what extent this stress was compromising their
physical or mental wellbeing or indeed both. They were also asked how often this

would occur.  40% stated that both their physical and mental wellbeing was
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affected. 36% of the teachers claimed that this excess stress occurred

frequently.

O Physical

| Mental

0O Don't know
O Both

Support systems for teachers

The final part of the study looks at the support teachers receive from colleagues,
pupils, family and the senior management team and how this impacts on their
wellbeing. Teachers seek support from their family and friends (84%) followed
by their colleagues (83%), only 47% sought support from senior management.
Interestingly teachers also felt supported by their pupils (60%) despite the above
suggestion that pupil behaviour was a high stress factor. Overall, friends and
family play a crucial role in the wellbeing of teachers.

W ves
[ Mo

B Con't know
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Chapter 7

Conclusion

Key Findings

Support Services

All 22 local authorities provide a counselling and occupational health
service.

The Corporate Health Standard has increased health and wellbeing in the
workplace.

89% of teachers do not know enough about the support services provided
by the local authority.

80% were unaware that the local authority provided various support
services.

21% of teachers identified occupational health as a service provided by
the local authority.

Over 90% of teachers feel schools should monitor teachers’ health and
wellbeing.

70% of teachers would require specific tailored support systems such as a

confidential phone line and training workshops on stress.

Teaching Climate

84% of teachers claim that the workload has increased during the last 5
years.

Over 50% believe that Planning Preparation and Assessment has made a
difference.

40% believe Planning Preparation and Assessment has made no
difference.

62



* 80% of teachers stated that teaching has become more stressful during
the last 5 years.

* 39% of teachers have considered leaving the teaching profession.

General Health and Wellbeing

*  39% of the respondents believe that their general health is good.

* 40% are suffering from a medical condition.

* 47% suffer from a physiological disorder.

* 83% would not report their condition to the headteacher.

* 50% occasionally relax after work.

* 60% read a book/newspaper. 56% spend time with the family.

 Over 90% of teachers believe that more awareness of health and
wellbeing should be introduced in schools.

* Over 90% agree that the school management should take an interest in
health and wellbeing.

* 43% of teachers are neither satisfied or dissatisfied with their job.

» 73% stated pupil disruptive behaviour as the highest stressor in their
profession.

* 84% of teachers support networks are their family and friends.
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Conclusion

It is clear from the volume and growth of research into employee wellbeing and
from the interest taken by bodies such as the Health and Safety Executive that
employee health and wellbeing is attracting a great deal of interest. This is also
reflected in European, national and local policy and in the media. The issue is of
particular concern and interest among teachers and the unions representing

them.

While the study has generated considerable data it deals primarily with teachers’
own perceptions of their wellbeing and this needs to be qualified as the reality
may differ. An example of this is the extent to which teachers talked of leaving
the profession but in comparison few did. This issue alone warrants greater
study, particularly as the age profile of teachers in Wales is changing rapidly and
newer entrants into teaching may have different perceptions to those who have

served longer.

The study should help create a better understanding of the need for and potential
value of supporting teachers and may to help inform the development of effective
practice to improve their wellbeing and possibly their effectiveness. This is

another issue which warrants further investigation.

It was also hoped that the study would help teachers deal better with the
pressures of their job. The study has gone some way to achieving this insofar as
it highlights need and shows a deficit of support (therefore suggests that teachers
themselves have a responsibility/incentive to look after their own wellbeing and

that of their colleagues) but more work is needed..

The methodologies used, of using both a qualitative and quantitative approach to
study teachers, proved to be highly effective. As highlighted in chapter three,
more research should be carried out using both types of methodology; this would
uncover both empirical and statistical data. The findings of this research provide
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useful information about the general wellbeing and health of teachers and the

various support services provided by the local authorities in Wales.

Over the past few years there have seem to have been improvements in the
support services provided by the local authorities and a desire to increase health
and wellbeing among all council staff. However, from the results it would appear
that very little is being done within the local authorities to promote the services in
schools and this has resulted in a lack of awareness. There is no evidence of
collaborative work between the local authorities to share good practice and
provide an integrated system which would reduce stress in the teaching

profession.

As Jarvis has pointed out, teaching appears to be uniquely stressful; other
research validates this assertion. Jarvis suggest that this is because of factors
that are intrinsic to the profession such as pupil behaviour, the extent of
administration, workload and management culture. He also suggests that
teachers themselves have a responsibility to recognise the pressures and take

steps to offset the impact on their own wellbeing.

From the surveys and interviews we can see that teachers care passionately
about what they do and suffer when they cannot meet the high expectations
imposed by the education system and on themselves. Stress, therefore, is a
symptom of the wider challenges facing the education sector today within a
primary and secondary context in Wales. Attempting to reduce the levels and
effects of stress on teachers highlights the need to focus on their wellbeing and

their ability to cope with the pressures of the profession.

The research shows that there are a few interventions like the Wellbeing
Programme and ‘Creating the Conditions’ pilot study in Scotland that are
addressing the causes of individual and organisational stress on teachers. More
research needs to be carried out, perhaps building on these examples to devise
effective programmes to address the issue.
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Helpline and counselling services, such as those provided by Teacher Support
Cymru, no doubt play a valuable role in helping teachers cope with the pressures
of the job and personal problems which inevitably arise. However these services
are only half of the appropriate response. At the same time, there is a need for a

real change in the way teachers are supported, managed and perceived.

The first step would be for schools to adopt a proactive approach, recognising
that improving wellbeing is far more positive than managing stress once it has
become apparent. The second involves a creating a culture of wellbeing in
schools and in teaching, by engaging with all those who have an interest in the
wellbeing of teachers, including teachers themselves. The culture of a school is
perhaps the single most important contributory factor to wellbeing among
teachers as the study showed. Thus, enthusiastic and committed teachers are
likely to have a positive effect on the school culture, whereas a culture of blame,
poor communication and poor management seem likely to inevitably damage

performance and effectiveness.
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APPENDIX A : Structured Telephone Questionnaire for Local Authorities.

Before beginning Survey

Are you aware of Teacher Support Cymru?

Yes O

Teacher Support Cymru is the national, independent charity that provides free support
services to improve the wellbeing and effectiveness of teachers from training to post-
retirement in Wales. Current free services range from practical and emotional support via
one-to-one email coaching; confidential, solution-focused telephone counselling. There
are factsheets and guides on a diverse range of issues including stress management,
workplace bullying and work-life balance. Teacher Support Cymru is part of the Teacher
Support Network.

Q1) What Services do you offer? For example Occupational Health Service?

Occupational Health O
Counselling O
Staff Welfare a
Employee Assistance Programme O
Other O

Q2) What Department/Officer is responsible for these services?

Q4) Is this service in house or externally contracted?

In House O
Contracted O

Q5) Who are these services particularly targeted at? For example, all council staff.

Q6) Is the service totally confidential?

Yes O
No O
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Q7) Are these services particularly targeted at teachers?

Yes O
No O

Q8) Can staff be self referred?

Yes O

No O

Q9) Do you offer face-to-face counselling?

Yes O

No O

Q10) Do you have a staff welfare officer dedicated to teachers?
Yes O

No O

Q11) Do you offer a support service for people dealing with stress?
Yes O

No O

Q12) Does the authority have a wellbeing policy?

Yes O

No O

Q13) Does the authority provide employee assistance or wellbeing strategies to improve
professional support and staff wellbeing

Yes O

No O

Q14) Do you have any data on the uptake of Occupational Health and the Counselling
Service you can give me?

Yes O
No O
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APPENDIX B: Structured Postal Questionnaire for Tea  chers.
This questionnaire was issued bilingually, if you would like a copy of this
guestionnaire in Welsh please ring 01443 827600.

Teacher Support Cymru and Healthy Minds at Work are conducting research into the
wellbeing of teachers in Wales. Please take part by answering the questions below the
questionnaire will only take about 10 minutes.

Thank you for your time and patience.

Please contact us if you would like the questionnaire in an alternative format,

SECTION 1 ABOUT YOU

Q1. Please state your gender:

Female Male
Od Od

Q2. Please state which age category you fit in?

O O O O O
20-35 36-45 46-55 56-65 Other

Q3. What is your current work pattern?
Full-Time

Part-Time

Supply

Job Share

Career Break

Secondment

Peripatetic

Retired - medically

Retired - early

Retired - on reaching retirement age

OO00oO0O0OoOooono

Q4. Which sector do you teach in? Please tick one.

Local Authority Primary O
Local Authority Secondary O
Local Authority SEN O
Independent Primary O
Independent Secondary O
Independent SEN O
Other, please state O

Q5. Is your employment:

O O O O O
Permanent Fixed term or Temporary Supply Other
contract
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Q6. Which position do you currently hold?
Teacher

Senior Teacher

Head of Dept / Year
Assistant Headteacher
Deputy Headteacher
Headteacher

Other (please state)

Oooooooag

Q7. How long have you been a teacher?

0-1 year O 1-5 years O
5-10 years O 10-15 years O
15-20 years O 20+ years O

Q8.How long have you worked in your present school?

0-1 year O 10-15 years O
1-5 years O 15-20 years O
5-10 years O 20+ years O

Q9. In which local authority area do you currently teach? Please note that all information provided is
strictly confidential.

Blaenau Gwent O

Bridgend O

Caerphilly O Neath & Port Talbot O
Cardiff O Newport O
Carmarthenshire O Pembrokeshire O
Ceredigion O Powys O
Conwy O Rhondda Cynon Taff O
Denbighshire O Swansea O
Flintshire O Torfaen O
Gwynedd O Vale of Glamorgan O
Isle of Anglesey O Wrexham O
Merthyr Tydfil O

Monmouthshire

Q10. In your judgement, does the school in which yo u teach serve an area / population which could
largely be described as deprived?

O O O
Yes No Don’t Know

SECTION 2: Support Services for Teachers

Q11.Have you heard of Teacher Support Cymru? If answered No, please go to question 13
O O O

Yes No Don’t Know

Q12. If answered Yes to question 11, Where did you  hear about Teacher Support Cymru
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On an internet site

Union

Union Publication

Times Education Supplement
Events in schools

General Teaching Council for Wales
Newspapers

Radio

Word of Mouth

From a colleague

Don’t know

Other (please specify)

goooo0oO0oooono

Q13. Teacher Support Cymru offers a free and confid
professional issues: eg Conflict at work, or dealin
service, a newsletter and online fact sheets on per
would you consider using the service?

O O O O
Yes No Possible in the Don’t know
future

Q14. Below are support services which may be availa
improve health and wellbeing. We would like to kno
of these types of services and if so if you found t

not used these services would you consider using th

ential service as well as practical guidance on
g with stress, money advice and a counselling
sonal health and wellbeing. From this information,

ble to teachers to
w if you have used any

hem helpful or if you have
em in the future?

Have not tried but
would be
interested in

Have tried and
was helpful

Have tried but
was not helpful

Measure

Have not tried
and am not
interested in

Confidential, free
and independent O O O
phoneline
dedicated to
teachers

O

Local authority
welfare and O O O
occupational health
service

Advice from GP /
independent O O O
counsellor

An individual
annual review O O O
overall of health
and wellbeing

Training
workshops - e.g. O O O
stress
management /
healthier lifestyle
workshops

Counselling —
available within the O O O
workplace or
externally. In
confidence
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Q15. Thinking about the support available to you fr ~ om your local authority
employer, as far as you are aware, does your local authority provide any of
the following services in relation to general healt h and wellbeing? Please
tick the appropriate boxes.

Service Does provide Does not provide Don’t know

1 Staff welfare officer

2 Teacher welfare officer

3 Occupational health service

4 Staff counselling service

5 Telephone support line

6 Other, please state ................

Q16.Have you ever_used any of these services? Please tick the approp  riate
boxes for each of the services listed.

Service Have used Have not used

1 Staff welfare officer

2 Teacher welfare officer

3 Occupational health service

4 Staff counselling service

5 Telephone support line

6 Other, please state ................

Q17. Do you feel that you know enough about the occ  upational health and
support services available to you from your local a uthority employers?

O O O
Yes No Don’t Know

Q18. Based on either your own experience of local a  uthority support services or on your perception
of them, how do you feel about the statements below  ? Please tick the box which best describes your
reaction to each:

a) ‘I would be more likely to seek support from loc al authority support services for a physical illnes S
than for stress or a psychological problem’

O O O O O
Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree
b) ‘The support services available through my local authority are able to provide me with the support
that | need’
O O O O O
Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree
¢) ‘I would be more likely to seek support from loc al authority support services for a stress related or

)

psychological problem than for a physical condition

O O O O O
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Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree

d) Do you think that teachers have specific health and well-being needs which would be served best
by a specialist support facility tailored to teache rs?

O O O O O
Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree
e) The school management should monitor and take an interest in teachers’ health and well-being?
O O O O O
Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree

f) ‘More information, awareness and support of health and wellbeing among teachers should be
introduced in schools’

O O O O O
Strongly agree Agree Neither agree nor Disagree Strongly disagree
disagree

Q19. a) If you need / needed to speak to someone a bout a physical ailment
or_illness not _including _stress which was affecting your performance at
work who would you go to? Please tick as many as yo u want from the list
below:

1 Partner / Spouse

2 Family / Friends

3 Colleagues in your school

4 Colleagues you know who work in a different school
5 Headteacher

6 Local authority occupational health service
7 GP

8 Local authority staff / teacher welfare officer
9 Union

10 Priest, minister, rabbi, imman etc...
11Counsellor

12 Other

0ooooooooood

Q19. b) If you need / needed to speak to someone a bout a work-related
issue which was causing you a significant amount of stress_who would you
go to? Please tick as many as you want from the lis  t below:

1 Partner / Spouse

2 Family / Friends

3 Colleagues in your school

4 Colleagues you know who work in a different school
5 Headteacher

6 Local authority occupational health service
7 GP

8 Local authority staff / teacher welfare officer
9 Union

10 Priest, minister, rabbi, imman etc...
11Counsellor

OooOoooOoooooo
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12 Other O

SECTION 3: General Teaching Climate

Q20. In your view does being a teacher in Wales inv  olve more or less stress now than it did 5 years
ago?

O O O

More Stress Less stress Stayed the same

Q21. In your view has the teaching workload changed in the last 5 years?
O O O

Yes No Don’t Know

Q22. Has stress or ill-health in your job ever caus  ed you to think about leaving the teaching
profession?

O O O O
Yes No Occasionally Don’t Know
Q23. If answered yes to the above question, have yo u looked, or are looking for a job of a different

kind — i.e. outside of teaching?

O O O O
Yes No Occasionally Don’t Know

Q24. Do you feel that Planning, Preparation and Ass  essment (PPA) has made a difference to your
work life/ balance?

O O O
Yes No Don’t Know

Q25. How do you feel about the statements below? Pl ease tick one box
which best describes your reaction to each:

a) ‘I feelinvolved in the decisions made in my sch ool which affect me’

O O O O O
Always Sometimes Rarely Never Don’t know

b) ‘I feel my efforts and skills are appreciated by the senior management’

O O O O O
Always Sometimes Rarely Never Don’t know

¢) ‘The general environment of my school is conduci ve to good health and wellbeing’
O O O O O

Always Sometimes Rarely Never Don’t know

80



d) ‘Il am supported by my colleagues and am happy to discuss with them any problem or queries that
| have'.

O O O O O
Always Sometimes Rarely Never Don’t know

Q26. In general how satisfied would you say you are with your job?

O O O O O
Very Satisfied Satisfied Neither satisfied Dissatisfied Very Dissatisfied
nor dissatisfied

SECTION 4: Teacher Health & Wellbeing

Q27. In general, would you say your health is:

O O O O O
Excellent Very good Good Fair Poor

Q28. Do you suffer from any particular health condi  tion?

Yes O No O

Q29. If answered yes, what type of conditions do yo  u suffer? Please tick as
many as you want from the list below:

Headache
Irritability
Heart trouble
Stomach or bowel
Allergies
Memory loss
Blood pressure
Depression
Anxiety
Insomnia
Panic Attacks
Fatigue
Muscle tension
Other

OoOooUd0odopoogooo

Q30. In your opinion have any of the above conditio  ns been caused or aggravated by:

O O O O O
Home life Work life Both home/work Don’t Know Other
life

Q31. Is your Headteacher (or in the case of Headte achers their line manager) aware of your
condition?

Yes O No O
Q32. After a day at work are you able to fully rela  x and unwind after work ?

O O O O
Yes No Occasionally Don’t Know
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Q33. How do you unwind after a day at work? Please  tick as many as you
want from the list below:

Some form of exercise
Read a book/newspaper
See friends

Spend time with family
A glass of wine

A bottle of beer

Sleep

Shopping

Cooking

Cinema

Other

gOOoOoOoooOoooo

Q34. How many days off work have you had inthe las  t year? (sickness)

Q35. Have you ever taken a day off work because you  felt you could not face the day ahead in work?
O O O

Yes No Don’t Know

Q36. If answered yes to the above question, was th e reason because of:

O O O
O
Work Problems Family Problems Both work/family Health Problems Other
Q37. On the whole, how stressful is your job?
O O O O O
Extremely stressful Very stressful Moderately Mildly stressful Not at all stressful
stressful

Q38. How often do you feel stressed because of you rjob?

O O O O O
Every Day Once a week Every two weeks Once a month Other

Q39. Which, if any, of the following are causing you unwanted stress in your job? (Tick one
or more that apply)

Disruptive pupil behaviour O The demands of your job [
Hard Targets O Poor Relationships with colleagues
DDeadlines O Bullying by staff

LDong working hours O Bullying by pupils

Ecreased workloads O Poor relationships with pupils
Eroviding cover for teacher shortages [ Absences
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Poor management O Unnecessary bureaucracy
BDullying by management O Parental behaviour

IID:loor timetable combinations O Changes to your job

'Eoo much administration/paperwork O Pressures of school inspections

Q40. If you have ticked a number of indicators from the list above, which ones are the
most significant in causing you unwanted stress?

Q41. Are you supported in your job by the following people?

Yes No Don’t Know

Senior Management

Colleagues

Pupils

Friends/family

Counsellor, coach/
mentor

Q42. Do you ever feel that excessive stress in your job may be compromising your
physical/mental well-being?

O O O O
Physical Mental Both Don’t Know

Q43. If you have answered the above question, how often do you feel that your job may be
compromising your physical/mental wellbeing?

O O O O O
Often Sometimes Rarely Never Don’t know

kkkkkkkkkkkkkkkkkhkkkkkkkkkkkkkkkkkkhkkkkkkkkkhkkhkkhkkhkkkkkhkkkhkkkkkkkkkhkkkkkkkkkkkkhkkkkkkhkkkkkkkkhkkkx

Many thanks for taking the time to complete this questionnaire.

L L L T e L T
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APPENDIX C: Semi-Structured Interviews with Teacher s.

Each interview will be different and these are a general set of questions that may
be asked, they act only as a guide. Depending on the interview and the
interaction with the interviewee some questions may be asked and other
guestions may arise during the interview.

1st Part of the research
General Questions

* How long have you been teaching?

* What sector do you teach?

« What position do you teach?

* How long been teaching?

* How long teaching in your present school?
« What motivated you to become a teacher?
e What do you like about teaching?

Teacher Support Cymru

* Have you heard of teacher support cymru?
» If so, where did you hear about TSC?

* If not, explain what TSC is about.

» Have you ever used any of TSC services?
* Would use this service in the future?

Support Services

* Are you a member of a union?

* If so, how useful are they?

* What kinds of information/help have you received from union?

* Are you aware the LA provides support services for teachers?

* What type of support services do you think they have in place? For
example, Occupational Health?

* Do you feel your LA support you as a teacher?

* Have you used any of the support services available from the LA?

* If so, what support services did you use?

* How did you hear about the support services provided by the LEA?

* Would you use these services in the future?

* Do you feel you know enough about occupational health and support
services available to you from your local authority employers?

* In the future, would you seek support from the LA?

* If not, why not?

* What support service would you like to see in place?

* Would you speak to a counsellor if need be?



* If you had to seek help — would it be a physical or mental illness?

* If you need to speak to someone about a work —related problem, who do
you normally talk to?

» If you did become ill through stress at work, who would you discuss this
with?

* What about the school, senior management, colleagues etc?

Teaching Climate

» Describe your typical day at work?

* Do you feel the teaching workload has increased/decreased during the
last five years?

* In what ways has the workload increased? Can you explain to me?

* Has PPA made a difference to your workload?

* How has it helped you?

* Does being a teacher more or less stress than it did 5 years ago or even
10 years ago?

* What other changes have you noticed in your teaching career?

* When did you notice that teaching had become more stressful?

* What do you think are the causes of this stress?

* Have you ever though about leaving the teaching profession?

* Have you looked/or are looking for work outside the teaching profession?

Teacher wellbeing

* In general how healthy are you?

* Have you/do you suffered from any medical problems that may impact on
your work?

» If so, is the school aware of your condition?

* What about your colleagues, are they aware of your condition?

* How often do you feel stressed in your job?

* What are the causes of this stress?

* Do you have a good relationship with your colleagues?

* Do you have a good relationship with your pupils?

* Here is a list of some possible stress indicators relating to your job, can
you look through the list and tell me which ones affect you and the
reasons why?

Disruptive pupil behaviour

The demands of your job

Hard Targets

Poor Relationships with colleagues
Deadlines
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Bullying by staff

Long working hours

Bullying by pupils

Increased workloads

Poor relationships with pupils
Providing cover for teacher shortages
Absences

Poor management

Unnecessary bureaucracy

Bullying by management

Parental behaviour

Poor timetable combinations
Changes to your job

Too much administration/paperwork
Pressures of school inspections

If you are stressed at work, does this occasionally have an impact upon
the pupils, colleagues and family? For example, have you taken your
stress out on a pupil or member of your family?

If, so how?

Do you feel your school has a healthy working environment?

Do you feel that more information should be given about teacher
wellbeing?

Do you feel that senior management should take more on an interest on
teacher wellbeing?

Who do you talk to when you feel stressed at work?

Who are your support systems in school/at home?

Do you relax after work?

How do you relax and unwind after work?

What activities, hobbies do you do?

How do you balance your career and home life?

Wellbeing questions — only ask if appropriate.

How have you experienced stress...prior to teaching, (during your teaching
career, or elsewhere) ?

What are you earliest memories of stress in your teaching career? What
was the cause? How were you affected?

What is it like for you to feel stressed?

What are some of your concerns about stress?

How has your school addressed this topic?

How do you think the LEAs approach this topic?

How have you tried to alleviate stress in your life? How well did this work?
Does stress at school affect the rest of your life?

What would make teaching better for you?
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Do you know of any colleagues who are suffering stress?

Does the head or line managers support them?

What would be some of your concerns if either your senior management
or your colleagues knew you are stressed?

If they do know, what has been their response?

What feelings in relation to stress do you experience most of the time?
Have you ever taken medical leave for stress? If so, how much?

What do you think about the quality of your life in general?
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